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Abstrak

Penelitian ini  bertujuan untuk mengungkapkan pengaruh penghargaan diri,
kecemasan, jenis kelamin, dan hubungan di antara variabel independen terhadap
komunikasi lisan pebelgar bahasa Inggris  sebagai bahasa asing. Untuk
mengumpulkan data penelitian ini, tiga jenis instrumen telah digunakan, yakni (1)
skala penghargaan diri, (2) skala kecemasan, dan (3) tes komunikasi lisan. Data yang
terkumpul dianalisis dengan menerapkan statistik deskriptif dan inferensial.
Berdasarkan temuan penelitian ini, penulis akhirnya berkesmpulan bahwa (1) secara
terpisah penghargaan diri memengaruhi komunikasi lisan pebelagjar, (2) kecemasan
secara signifikan memengaruhi komunikasi lisan pebelgjar, (3) jenis kelamin tidak
berpengaruh secara signifikan pada komunikasi lisan pebelgjar, dan (4) penghargaan
diri, kecemasan, dan jenis kelamin (variabel independen) secara bersama-sama
berpengaruh terhadap komunikasi lisan pebelajar, hanya kecemasan yang menujukkan
pengaruh signifikan terhadap komunikasi lisan pembelgjar.

Kata kunci: penghargaan diri, kecemasan, jenis kelamin, komunikasi lisan

Abstract

This study aimed at disclosing the effect of self-esteem, anxiety, gender, and the rela-
tionship among the independent variables on oral communication of EFL learners.
To collect data of this research, three kinds of instruments were used. They were: (1)
self-esteem scale, (2) anxiety scale, and (3) oral communication test. The data col-
lected wer e analyzed by applying descriptive statistics and inferential statitics. Based
on the findings of the research, the writer finally concludes that (1) discretely self-
esteem affects the oral communication of EFL learners (2) anxiety significantly affects
the oral communication of EFL learners. They feel anxious because not only linguistic
factors, but also non-linguistic factors, (3) gender does not affect significantly the oral
communication of EFL learners, which means that both female and male students
have equal possibility to be successful in learning English oral communication, and
(4) self-esteem, anxiety, and gender (independent variables) collectively affect the
oral communication of EFL learners, only anxiety shows significant affect on the oral
communication of the learners.
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1. Introduction

The ability to communicate is one
of the most important things that the Al-
mighty God has given to human beings.
People can express their ideas, feeling, and
desires by communicating. Long time be-
fore the writing symbols were used, people
had already communicated orally. Even
the writing system had been found; the
oral communication still takes more im-
portant role.

The ability to communicate is not
only needed for daily conversation, but
also in other occasions, such as in parlia-
ment building, seminars, or conferences.
Researchers have shown that about 75% of
our daily life isused to communicate. It is,
of course, mostly used for oral communi-
cation (Rahmat, 2001:2).

The ability to communicate in Eng-
lish has become something important in
the world since English has become an im-
portant tool of communication that is used
by different people from different coun-
tries. Of the 4000 to 5000 living lan-
guages, English is by far the widely used,
meaning that English takes an important
role in this global era. Accordingly, Eng-
lish is learned in many parts of the world
as reported in the United Nation Statistical
Yearbook (cited in Arifin: 2000:2). He
then states that proficiency in English be-
comes not only a must but also an urgent
need.

Moreover, Hasman (2000:2) states
that the global spread of English over the
last 40 years is remarkable. It is unprece-
dented in several ways. by the increasing
number of users of the language; by its
depth of penetration into societies; by its
range of functions. He, then, states that
worldwide over 1.4 billion people live in
countries where English has official status.
One out of five of the world’s population
speaks English with some degree of com-
petence. Hasman (2000:2) predicts that by
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2000 one in five—over one billion peo-
ple—will also be learning English. Over
70% of the world’s scientists read English.
About 85% of the world’s mail is written
in English. And 90% of all information in
the world’s electronic retrieval systems is
stored in English. By 2010, the number of
people who speak English as a second or
foreign language will exceed the number
of native speakers. This trend will cer-
tainly affect the language.

English is used for more purposes
than ever before. Vocabularies, grammati-
cal forms, and ways of speaking and writ-
ing have emerged influenced by techno-
logical and scientific developments, eco-
nomics and management, literature and
entertainment genres. What began some
1,500 years ago as a boorish language,
originally spoken by obscure Germanic
tribes who invaded England, now encom-
passes the globe (Hasman, 2000:2).

Today, the information age has re-
placed the industrial age and has com-
pressed time and distance. This is trans-
forming world economies from industrial
production to information-based goods and
services. Ignoring geography and borders,
the information revolution is redefining
our world. In less than 20 years, informa-
tion processing, once limited to the printed
word, has given way to computers and the
internet. Computer-mediated communica-
tion is closing the gap between spoken and
written English. It encourages more infor-
mal conversational language and a toler-
ance for diversity and individual style, and
has resulted in Internet English replacing
the authority of language institutes and
practices.

While languages such as English,
German, and French have been interna-
tional languages because of their govern-
ments political powers, this is less likely
to be the case in the 21st century where
economics and demographics will have



Syarifuddin Dollah: The Effect of Self-Esteem, Anxiety, and Gender on Oral....

more influence on languages.

In Indonesia, English is the manda-
tory subject to be studied from secondary
schools to tertiary level based on the Min-
istrial Decree of Education No. 096/1967.
The need of learning English in Indonesia
is based partly on the nation-wide assump-
tion that good mastery of English will fa-
cilitate one to involve the development of
science and technology since 80% of the
world' s papers are published in English,
and partly on the willingness to build up,
and maintaining good relation with other
countries and nations in the world for the
benefit of getting ahead in international
diplomacy, trade, and other international
bargaining of internationalizing Indonesian
culture. An even more pragmatic reason of
learning English in Indonesia is based on
the fact that those who can communicate
in English often more easily get ajob. This
is not a surprising fact that 52% of the
work opportunities advertised in newspa-
per acquired good command in English
and 28% of work opportunity ads were
even issued in English language (Arifin,
2000). In other words, communication in
English has become an important part of
certain people’ s needs in Indonesia.

In relation to its context, communi-
cation can be classified into: intrapersonal,
interpersonal, small group, organizational,
public, and mass communication. Of those
types of communication, interpersonal
communication is the most important and
frequent for communication. It is impor-
tant because it is essential to express our
ideas, feeling, and desires to other people.

In communication, people need not
only linguistic competence but also non-
linguistic competence. Many people have
good linguistic competence but they some-
times are not able to communicate well. It
is caused by different problems. One of
them is that they are reluctant to be judged
by hearers. They can put a new twist of

Mark Twain's quip that it is better to keep
your mouth closed and have others think
you are ignorant than to open it remove all
doubt (Brown, 1994:225). This is in line
with the idea of Shumin (1997:81) that the
affective side of the learners is one of the
most important influences on language
success or fallure. The affective factors
related to second or foreign language
learning, according to Shumin (1997:81),
are emotion, self-esteem, empathy, anxi-
ety, attitude, and motivation.

Many people have studied gram-
mar, vocabulary, and other components of
English but they still find communicating
orally to others very difficult. Cognitively,
they are competent enough to communi-
cate. In fact, they are not able to communi-
cate well. The causes are not only the cog-
nitive factors, but also social factors and/or
affective ones. It is on account of speakers
who consider themselves to be lower than
the others in their social strata, so that they
do not want to speak or may be because
they feel anxious. On the other hand, many
people do not have good grammar and
enough vocabulary, but they always try to
communicate with others enthusiastically.
They sometimes have to be corrected by
the ones whom they talk to. Those phe-
nomena are different things that might ex-
ist in our surroundings. In other words,
cognitive and social factors are not the
only factors that affect people in commu-
nicating, but also the affective ones. An-
other interesting phenomenon that can be
seen in English classes, especially in Eng-
lish Department of UNM, is that the num-
ber of female students is bigger that the
male students but sometimes the male stu-
dents dominated the class discussion.
Therefore, it is interesting for the writer to
see how far the affective factors, particu-
larly self-esteem and anxiety, and gender
affect the oral communication of EFL
learners.
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Based on the background above,
the problem statements of the research are
stated as follows:

1. How does self-esteem affect the oral
communication of EFL learners?

a. Do they have high or low self-
esteem in communicating in Eng-
lish?

b. Why do they have high or low self-
esteem in communicating in Eng-
lish? What are the factors affect
their self-esteem?

2. How does anxiety affect the oral com-
munication of EFL learners?

a. Do they have high or low anxiety
in communicating in English?

b. Why do they have high or low
anxiety in communicating in Eng-
lish? What are the factors affect
their anxiety in communicating in
English?

3. How does gender affect the oral com-
munication of EFL learners?

a Do male or female students have
better performance in communicat-
ing in English?

b. How do male and female students
differ in communicating in Eng-
lish?

4. How do the independent variables af-
fect the oral communication of EFL
learners?

a. Which independent variable does
affect most their oral communica
tion in English?

b. Do the independent variables collec-
tively affect their oral communica
tion in English?

Based on the problem statements
above, the objectives of the research are
stated as follows:

1. to disclose the effect of self-esteem on
the oral communication of EFL learn-
ers.

2. to disclose the effect of anxiety on the
oral communication of EFL learners.
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3. to disclose the effect of gender on the
oral communication of EFL learners.

4. to disclose the relationship among the
independent variables in affecting the
oral communication of EFL learners.

The study focuses on the effect of
self-esteem, anxiety, and gender on oral
communication of EFL learners. Since
self-esteem, anxiety, and gender are con-
sidered as part of affective and biological
factors in the process of teaching and
learning English as a foreign language that
is one of the main concerns of Psycholin-
guistics, the study should be within the
boundaries of Applied Linguistics.

The finding of the study is ex-
pected to be contributive to the develop-
ment of Linguistics in general and Applied
Linguistics in particular. It is expected to
provide not only theoretical significance,
but also practical one for the teachers of
English, especially those who have great
interest in the teaching of oral communica-
tion skill.

Theoretically, the study can sup-
port the theory of second or foreign lan-
guage learning in that sufficient practice of
speaking and input facilitate language
mastery. On the other hand, the practical
significance of the study is to provide the
teachers and learners of English with cur-
rent finding related to second or foreign
language learning and to provide them
with empirical evidence on the effect of
self-esteem, anxiety, and gender on oral
communication of EFL learners.

It is also expected that the finding
of this study can provide information on
psychological sides of the students, which
IS not very easy to measure. As we can see
that one of the evaluation systems applied
at university level is Content-based Cur-
riculum evaluation, which emphasizes not
only on cognitive aspects, but also affec-
tive and psychomotoric ones.
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People, in ora communication,
need not only linguistic competence but
also non-linguistic competence. Many peo-
ple have good linguistic competence but
they sometimes are not able to communi-
cate well. It can be caused by different
problems. One of them is that they are re-
luctant to be judged by hearers (Brown,
1994.225).

On the other hand, some people
can communicate in English with others
well although they only master a small
number of vocabulary and sentence pat-
terns. This is in line with the idea of Ox-
ford (1990:140) that the affective side of
the learners is one of the most important
influences on language success of failure.
The affective factors related to second or
foreign language learning, according to
Shumin (1997:81), are emotion, self-
esteem, empathy, anxiety, attitude, and
motivation. In other words, oral communi-
cation can be influenced by not only exter-
nal factors but also internal factors of the
Speakers.

2. Method

This study focuses on the internal
factors. It analyzes the effect of self-
esteem, anxiety (affective factors), and
gender on the oral communication of the
EFL learners.

The study applied an ex post facto
(causal comparative) design aims at find-
ing out the effect of self-esteem, anxiety,
and gender on the oral communication of
EFL learners. Ex pos facto is a systematic
empirical inquiry in which no control of
the independent variables because their
manifestations have aready occurred or
because they are inherently not manipu-
lable. Inferences about relations among
variables are made, without direct inter-
vention, from concomitant variation of in-
dependent and dependent variables
(Kerlinger, 1973:379; Gay, 1996:321).

This study has two main variables,
namely independent and dependent vari-
ables:

1. The independent variables are self-
esteem, anxiety, and gender.

2. The dependent variable is the oral com-
munication of EFL learners.

The population of this study was
the regular students of English Department
of Universitas Negeri Makassar, who were
active in academic year 2003/2004. The
population was 1.035 students of the three
study programs, namely English Education
(EE), English Literature (EL), and Busi-
ness English (BE).

This study applied stratified ran-
dom sampling method, namely the sample
was taken from each level of the students
(semester II, 1V, VI, and VIII) from the
three study programs (EE, EL, and BE).
The sample size was around ten percent of
the population. It was based on the stu-
dents categories (semesters, study pro-
grams, and sexes).

To collect data of this research,
three kinds of instruments were used. They
were: (1) self-esteem scale, (2) anxiety
scale, and (3) ora communication test.
The self-esteem scale was modified of
Rosenberg Self-Esteem Scale (2001). It
was part A of the scale, which consists of
9 items. Each item consisted of five op-
tions, namely: Strongly Agree (SA), Agree
(A), Undecided (U), Disagree (D), and
Strongly Disagree (SD). Favorable state-
ment was scored 5 for Strongly Agree
(SA), 4 for Agree (A), 3 for Undecided
(V), 2 for Disagree (D), and 1 for Strongly
Disagree (SD). On the other hand, unfa-
vorable statement was scored 1 for
Strongly Agree (SA), 2 for Agree (A), 3
for Undecided (U), 4 for Disagree (D), and
1 for Strongly Disagree (SD). Part A of
this consisted of 4 positive items and 5
negative items. Therefore, the minimum
score of this scale was 9 and the maximum
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score was 45. The anxiety scale was modi-
fied of Horwitz Foreign Language Class-
room Anxiety Scale (FLCAS) (1986). It
was part B of the scale, which consisted of
31 items. The items also consisted of five
options as in part A of the scale and they
were scored in the same way. This part
consisted of 14 positive statements and 17
positive statements. Therefore, the mini-
mum score was 31 and the maximum was
155. At the end of part B, an open-ended
guestion was provided for additional ideas
on the students' self-esteem and anxiety. It
was expected that the students could give
more information about their self-esteem
and anxiety in learning English, particu-
larly in oral communication.

The oral communication test wasin
the form of interview (structured and open
interview). The oral communication test
was modified of First Certificate and Cer-
tificate of proficiency in English (Acher
and Novland-Woods, 1983; Underhill,
1997:109-110). The test included an oral
interview as one of five subtedts. It lasted
around twelve to fifteen minutes and was
conducted between a single examinee and
the examiner. The examiner started his
guestions by asking question about the stu-
dents personal identity; name, gender,
school, age, study program, home, and
tribes, as an introduction of the test or a
rapport before the interview. Some parts of
the personal identity were not the main
parts of the data analysis, such as name,
school, age, study program, home, and
tribes. Only two of them were analyzed in
data analysis, namely gender and semester.
Then, he asked questions related to their
choices on the self-esteem and anxiety
scale. After that, the examiner asked some
guestions about the given photograph and
passage. The marking system was based
on five mark categories for the whole tests:
grammar, vocabulary, pronunciation, flu-
ency, and content. The examiner made an
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impression-based judgment for each mark
category, using outline-rating scales pro-
vided, namely 30 for grammar, 30 for vo-
cabulary, 20 for pronunciation, 10 for flu-
ency, and 10 for content (Acher and Nov-
land-Woods, 1983; Underhill, 1997). So,
the maximum score for the oral communi-
cation test was 100. In order to get valid
score, two raters scored the test. The score
from the two raters were then combined
and divided by two as a final score of the
oral communication test.

To have a good instrument, it was
important to do atry-out, especially for the
guestionnaires (scales) adapted/translated
into Indonesian from standardized English
guestionnaires (scales). This try-out was
intended to see the reliability of the scales
after the adaptation. The try-out class cho-
sen was semester 1V students of English
Department of UNM 2003/2004 academic
year. The class was chosen based on the
consideration that the class had studied
speaking I, 11, and Ill. The students at this
level were considered that they had had
experience in speaking subjects, so that
they could give their ideas on the question-
naires given to them. The aim of this try-
out was not only to see the quality of the
instruments, but also to determine the time
needed in the administration the instru-
ments.

Since data of this research were
collected utilizing three kinds of instru-
ments, the procedure of data collection
was done into the following phases. First,
the researcher tried out the questionnaires
(self-esteem and anxiety scale) to see its
reliability and the time needed for its ad-
ministration. Second, in the data collec-
tion, the researcher firstly asked the stu-
dents one by one to fill out the question-
naires. Then, the researcher (first rater)
asked them for interview in English (oral
communication test) using the tape-
recorder. Later, the recorded test was
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given to the second rater to be scored for
validation.

The data collected were analyzed
by applying descriptive statistics and infer-
ential statistics using SPSS and Minitab
computer program. The descriptive statis-
tics were the mean, which indicates the
average performance of a group on a
measure of some variables, and the stan-
dard deviation, which indicates how spread
out a set of score was, that was, whether
the scores were relatively close together
and clustered around the mean or spread
out covering a wide range of scores. The
inferential statistics was the mixed model
multiple regressions with two quantitative
and one qualitative independent variables,
and one qualitative dependent variable
(Gay, 1996:328; Tiro, 2000:197).

3. Findings and Discussion

Finding of the study supported the
hypothesis one that self-esteem signifi-
cantly affects the oral communication of
the EFL learners. The result of descriptive
analysis shows that around 50 percent of
both female and male students are catego-
rized in medium self-esteem and around 25
percent of them can be categorized in high
self-esteem. This indicates that more than
50 percent of the students have high and
medium self-esteem in learning oral com-
munication. While the inferential statistics
shows that hypothesis one was tested at
the .05 level of significance using Regres-
sion Analysis and Analysis of Variance to
find out whether or not self-esteem (X1)
affects the oral communication of the EFL
learners (Y). The result of the analysis
shows that the p. value is 0.039, which is
below 0.05. This means that H, is tenable
and Hy is untenable. This also proves that
statistically self-esteem affects the students
in learning oral communication in English,
although it is not very significant. The late
Morris Rosenberg, for many years a lead-

ing figure in the self-esteem field, and his
colleagues wrote in 1989 that "global self-
esteem appears to have little or no effect in
enhancing academic performance. Heyde
(1979) discovered that self-esteem scores
fluctuated from one class to the next.

In line with this finding, it is also
proved that the average self-esteem of the
students of semester 1l is 33.72, semester
IV is 34.87, semester VI is 34.73, and se-
mester VIII is 34.07, which shows that the
students of semester Il have the lowest av-
erage score and students of semester 1V
have the highest average score among the
four levels. This also indicates that self-
esteem of students of English Departments
of Universitas Negeri Makassar fluctuated
from one class to the next.

In connection with the additional
information concerning about their self-
esteem in learning oral communication
given by the respondents in the open
ended-question, a student (respondent
number 13) stated that she wanted to in-
crease her self-esteem in order that she
could speak to her lecturers and to native
speakers. This statement seems to be rele-
vant with item number 1 of the question-
naires, which saysthat | feel | am a person
of worth, at least on an equal plane with
others. Statistically, the average score of
this item is 4.29, which also means that
many respondents agree with this state-
ment. Another student (respondent number
40) did not feel very nervous although she
talked to a more fluent people. She consid-
ered that other people could understand
when she made mistakes. These statements
seem to be similar with the item number 6
of the questionnaires, which is stated that |
take positive attitude toward myself. Statis-
tically, the average score of this item is
4.13, which also means that many respon-
dents agree with this statement. One stu-
dent (respondent number 74) considered
herself the most beautiful girl and could
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compete with others. This statement is
quite relevant with item number 4 of the
guestionnaires, which says that | feel |
have a number of good qualities. Statisti-
cally, the average score of this item is
3.79, which means that some respondents
agree and some others feel uncertain with
the statement. Some other students stated
different ideas or feeling about their self-
esteem as in number 4 point (a) of the
finding above (see also appendix 14).

One thing that is interesting to un-
derline in this discussion is the relationship
between self-esteem and anxiety, Brehm
and Kassin (1996:56-57) consider that self
-esteem is linked with important ways to
how people approach their daily lives.
Those who feel good about themselves
tend to be happy, healthy, successful, and
productive. They tend to persist longer at
difficult task, sleep better a night, and
have fewer ulcers. They are also more ac-
cepting than others and less likely to con-
firm peer pressure. People with low self-
esteem are more anxious, depressed, pessi-
mistic about the future, and prone to fail-
ure. This study basically supportsthe state-
ments above. The data show that semester
VIII students whose level of self-esteem
are the highest possess the lowest level of
anxiety. In other words, people with high
self-esteem tend to possess low anxiety in
learning oral communication.

Based on the description mentioned
above, it can be concluded that self-esteem
affects the learners in learning oral com-
munication in English. This indicates that
self-esteem plays important roles in learn-
ing English oral communication. Some
students have high self-esteem because
they feel they are persons of worth, at least
on an equal plane with others, they take
positive attitude toward themselves, or
they feel they have a number of good
qualities, etc. Although it is difficult to say
whether successful language learning is
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because of high self-esteem or if high self-
esteem is a result of successful language
learning athough several studies have
shown that those who have high self- es-
teem are also good language learners.

In relation to anxiety and oral com-
munication, finding of the study supported
the hypothesis two that anxiety signifi-
cantly affects the ora communication of
the EFL learners. The result of descriptive
analysis shows that in anxiety level, more
than half of the respondents fall into me-
dium category. Among the respondents, 28
of them are categorized into low anxiety
students and 27 of them are categorized
high anxiety students. Female group shows
higher percentage in high anxiety category
than the male one. On the other hand, male
group shows higher percentage in low
anxiety category than the female group.
This indicates that in general more female
students feel anxious in learning oral com-
munication. While the inferential statistics
shows that hypothesis two was tested at
the .05 level of significance using Regres-
sion Analysis and Analysis of Variance to
find out whether or not anxiety (X2) af-
fects the oral communication of the EFL
learners (Y). The result of the analysis
shows that the p. value is 0.000, which is
below 0.05. This means that H; is tenable
and Hy is untenable. This indicates that
anxiety (X2) affects the oral communica
tion of the EFL learners (Y). In other
words, in learning oral communication the
students are affected significantly by their
anxiety.

In terms of level of anxiety of each
semester, the average anxiety of the stu-
dents of semester 1l is 96.81, semester |V
is 85.43, semester VI is 89.83, and semes-
ter VIII is 85.00. In fact, the data shows
that students of semester 11 have the high-
est level of anxiety, which is followed by
semester VI and semester 1V, and students
of semester VIII have the lowest level of
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anxiety. This phenomenon gives us an idea
that seniority of students is one of the fac-
tors that affects their level of anxiety in
learning English oral communication.

Among the respondents, 34 of them
stated, in the open ended question of the
guestionnaires, that they felt anxious when
they speak English with different reasons.
Some respondents (02, 22, 46, 48, 80)
stated that they felt anxious to speak Eng-
lish because of limited vocabulary. Some
other respondents (04, 55, 79, 98) dated
that they felt anxious to speak English be-
cause they worried of making mistakes in
terms of grammar and functions in Eng-
lish. In relation to the pronunciation, some
respondents (52, 75) stated that they some-
times felt anxious to speak English be-
cause they worried in mispronouncing
words. Other respondents (08, 46, 68, 82,
97, 98) felt anxious to speak English when
they spoke English to the persons they
considered better than them.

Based on the description mentioned
above, we can conclude that anxiety af-
fects significantly the learners in learning
oral communication in English. They feel
anxious because not only linguistic factors,
such as limited vocabulary, grammar, pro-
nunciation, etc. but also non-linguistic fac-
tors, such as seniority, perception on oth-
ers capability in English, etc. This indi-
cates that in teaching and learning English
oral communication, anxiety plays very
significant effect and therefore teachers or
lecturers should pay attention not only to
cognitive domain but also affective ones.

In connection with gender and oral
communication, finding of the study did
not support the hypothesis three that gen-
der significantly affects the oral communi-
cation of the EFL learners. The inferential
statistics shows that hypothesis three was
tested at the .05 level of significance using
Regression Analysis and Analysis of Vari-
ance to find out whether or not gender

(X3) affect the oral communication of the
EFL learners (Y). The result of the analy-
sis shows that the p. value is 0.227, which
is above 0.05. This means that H; is unten-
able and Hy is tenable. This indicates that
gender (X3) does not affect the oral com-
munication of the EFL learners (Y). In
other words, in learning oral communica-
tion the students are not affected signifi-
cantly by their gender. While the descrip-
tive statistics shows that percentage of the
oral communication score of the students
based on their gender is that more male
students can be categorized very good than
the female ones. On the other hand, more
female students than the male ones can be
categorized good. One important thing to
consider in this case is that almost half of
both group falls into fair category.
Although the number of the female
students is more than the number of male
ones, the male students usually initiate
more than female ones in communication.
This is might be caused by different rea-
sons. Rossetti (1988) states that the main
distinction between the way boys and girls
communicate is that girls generally use the
language to negotiate closeness - that is, to
establish intimacy as a basis of friendship
(collaboration-oriented); and, in compari-
son, boys generally use language to nego-
tiate their status in the group (competition-
oriented). She further states that the theme
of using power to negotiate status by
males and cooperation to establish rapport
by females is consistently played out
throughout adulthood and repeated in the
social and linguistic communicative styles
between the two sexes at all levels: at
home, work, meetings, social occasions,
and in personal, casual and formal con-
tacts. Consequently women and men tend
to have different habitual ways of saying
what they mean. This is in line with a so-
cial phenomena in Bugis ethnic, for in-
stance, there is a tendency that men usu-
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ally speak more than women in formal
situations, such as meeting, seminar or
conferences, whereas women tend to speak
more than men in informal situations. This
tendency might be different in other ethnic
groups or nations.

Based on the above description, it
can be concluded that gender does not af-
fect the oral communication of the learners
in learning English, which means that both
female and male students of English De-
partment of UNM have equal possibility to
be successful in learning English oral com-
munication.

In connection with the three inde-
pendent variables, finding of the study
supported the hypothesis four that self-
esteem, anxiety, and gender collectively
and significantly affect the oral communi-
cation of the EFL learners. The inferential
statistics shows hypothesis four was tested
at the .05 level of significance using Re-
gression Analysis and Analysis of Vari-
ance to find out whether or not self-
esteem, anxiety, and gender (X1, X2, and
X3) show collective relationship with the
oral communication of the EFL learners
(Y). The result of the analysis shows that
the p. value is 0.002, which is below 0.05.
This means that H; is tenable and Hy is
untenable. This indicates that self-esteem,
anxiety, and gender (X1, X2, and X3)
show collective and significant relation-
ship with the oral communication of the
EFL students (Y). This means also that
when the three independent variables are
analyzed collectively, only anxiety signifi-
cantly affects the oral communication of
the learners. The fact can be verified
through the result of data analysis which
shows the contribution of the independent
variables; self-esteem (p. value is 0.365),
anxiety (p. value is 0.001), and gender (p.
value is 0.324) to the dependent variables
of the research. This phenomenon indi-
cates that the effect of anxiety is more sig-
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nificant than self-esteem and gender in
learning oral communication.

Based on the above description, it
can be concluded that self-esteem, anxiety,
and gender collectively affect the ora
communication of the learners in learning
English (p. value is 0.002) and among the
three independent variables, anxiety con-
tributed more than other two other vari-
ables, self-esteem and gender.

3. Conclusion and Suggestions

Based on the findings and discus-
sion of the study mentioned above, the
writer puts forwards some conclusions.
First, discretely self-esteem affects the oral
communication of EFL |earners. Some stu-
dents have high self-esteem because they
feel they are persons of worth, at least on
an equal plane with others, they take posi-
tive attitude toward themselves, or they
feel they have a number of good qualities,
etc. Second, anxiety significantly affects
the oral communication of EFL learners.
They feel anxious because not only lin-
guistic factors, such as limited vocabulary,
grammar, pronunciation, etc. but also non-
linguistic factors, such as seniority, per-
ception on others capability in English,
etc. Third, gender does not affect signifi-
cantly the ora communication of EFL
learners, which means that both female
and male students have equal possibility to
be successful in learning English oral com-
munication. Forth, self-esteem, anxiety,
and gender (independent variables) collec-
tively affect the ora communication of
EFL learners. Although, among the three
independent variables, only anxiety shows
significant affect on the oral communica-
tion of students.

In line with the conclusion above,
the writer puts forward some suggestions
as follows.

1. In the process of teaching and learning
English, particularly oral communica
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tion, teachers/lecturers should not only
pay attention to cognitive factors but
also other factors, such as affective
Ones.

2. Since anxiety is one of the most influ-
encing variables in the teaching and
learning of English oral communica-
tion, it is suggested that teacherd
lectures should consider the students
anxiety by identifying more factors that
might cause them feel anxious.

3. To reduce students anxiety in learning
English in general and oral communi-
cation in particular, teachers/lecturers
should find different kinds of tech-
nigues to be applied in their teaching.

4. To get more information on the effect
of affective variablesin learning Eng-
lish, it is suggested to conduct further
researches on the effect of other affec-
tive variables, such as motivation, atti-
tude, etc., in learning English in gen-
eral and oral communication in English
in particular.
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